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Introduction

Parent involvement in the education of their children both athome and at school is a key aspect of efforts to reform schools aswell as increase educationa' excellence. Parents and educators haveequally important roles in he education of learners. To effectivelycarry out these roles, there needs to be close communication andcollaboration between the two groups. In doing so, their concertedefforts will help ensure quality education,
effectiveness of schools,and higher academic achievement.

It has become increasingly
clear that educators by themselvescannot accomplish the reforms necessary to improve schools andeducation. There is a need for
resources beyond those whicheducators have traditionally employed. The expanded resourcesinclude those that are not only human, but material and financial aswell. Although most states have legislaved mandates to increase theeducational resources base, they still are falling short of what isneeded to improve the quality of schooling desired. As a result,educators are having to turn to resources for assistance that theyhave not fully utilized before.

One of the resources educators are tapping is parents of thechildren in schools. The appeal to parents is not necessarily a newone but it appears to be a different kind of appeal for help.Historically, parents have been involved in the education of theirchildren. For the most part, this involvement has been of atraditional nature - that which essentially
supports schooleducational efforts or activities. Most parents have limited theirinvolvement to those roles or areas specified by educators. Somehave taken the initiative to become more broadly involved, whileothers, for a variety of reasons, have not been involved at all. Asa result, the heightened appeal from educators to parents hasproduced a mixed response but not at the level educators want or needfor improving schools.

The Parent Involvement in Education Project's (PIEP) major goalwas to help build more effective partnerships between
homes/communities and the public school. During the previous fiveyears, the PIEP conducted a series of surveys to obtain more
information about different aspects of parelt involvement ineducation from the perspective of key stakeholder groups. Parents,teachers, principals, teacher educators, school administrators, andstate education agency officials are the groups with which the
surveys were conducted. The PIEP was interested in not only
obtaining viewpoints about parent involvement from these stakeholdersbut also wanted to examine similarities as well as differences of
such feelings among them.

In order to ensure that the survey included a diversity ofparticipants from appropriate stakeholders, this year's surveyfocused on parents in laege size' cities of SEOL's six-state region,(Arkansas, Louisiana, Mississippi, New Mexico, Oklahoma, and Texas).
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A population of 500,000 or more per the 1980 Census figures was usedto designate a city as large size. The previous parent survey (1982)did not obtain enough of a response from parents in these kinds ofcities. The PIEP staff could not speak with as much certalnty aboutparent opinions concerning parent involvement without insights fromparents in these locations. Having data from parents in large sizecities increases the comprehensiveness of the parent involvementinformation base and the extent to which it has practical applicationfor various school/community settings.

As part of its major goal to help build more effective
partnerships between homes and communities and the public school,PIEP's efforts during the sixth year of the project have focused onthree areas. PIEP conducted a survey of parents in large size citiesin the region in order to strengthen the information data base,
conducted collaborative efforts with other Laboratories and Centersabout parent involvement, and disseminated project results about
parent involvement in education. This executive summary of the finalreport discusses highlights of the expanded information base about
parent involvement in education.

Operational Definitions

For clarity, the following operational definitions are provided:

1. Parent Involvement - any of a variety of activities that allow
parents to participate in the educational process at home or in
school, such as information exchange, decision sharing, volunteer
services for schools, home tutoring/teaching, and child advocacy.

2. Preservice Training - preparation of students in teacher training
programs, preparation of prospective teachers.

3. Inservice Training - extended preparation of teachers employed inschools.

4. Stakeholders - those persons most likely to be involved in parent
involvement efforts (e.g., parents, teachers, principals, school
board members, superintendents).

5. Home Tutor Roles - parents helping their own children at home
with educational activities or school assignments.

6. Audience Role - parents receiving information about their child's
progress or about the school. Parents may be asked to come to
the school for special events (e.g., school play, special
program, etc.).

7. School Pro ram Su orter Role - parents involved in coming to the
schoo to ass st in events; for example, chaperoning a party or
field trip, taking tickets at a fund-raising dinner, or such
activities.

2
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8. Co-Learner Role - parents involved in workshops
where they andschool staff learn about child development or other topicsrelated to education.

9. Paid School staff Role - parents are employed in the school aspart of the stho61's paid staff (e.g., classroom aides, assistantteachers, parent educators, etc.).

10. Advocate Role - parents serve as activists or spokespersons onissues regarding school policies, services for their own child,or community concerns related to the schools.

11. Decision-Maker Role - parents involved as co-equals with schoolstaff in either educational
decisions or decisions relating togovernance of the school.

12. SEA Officials - persons in state education
agencies identified ashaving responsibility related to some aspect of parentinvolvement (e.g., director of federal programs, 'etc.).

13. LEA Officials - persons in local education
agencies identified ashaving program responsibility for some aspect of parent

involvement training (e.g. inservice education directors).

14. IHE Officials - persons in institutions of higher
education identified as having program responsibility in someaspect of parent involvement training (e.g., chairperson ofelementary education department).

Background

In response to the increased emphasis on parent involvement in
schools, the PIEP has conducted a comprehensive six-year study of theattitudes and current practices of teacher educators, teachers,
principals, parents, and school administrators in SEOL's six-stateregion. A major assumption of this study was that an increase in
parent involvement would also increase the job demands on teachers.
In addition to theiv duties related to classroom instruction, thisexpanded role focusing on parent involvement would require teachersto increase their interaction with parents. In order to determine
whether and/or how teacher training should be changed to reflect this
larger professional role, the PIEP surveyed each of the
aforementioned stakeholder groups. Highlights from these surveys arediscussed in the following paragraphs.

Year One: During the first year of the study, 575 professors in
colleges of education were asked about their attitudes towards parent
involvement and about their current practices in training teachershow to work with parents. The results of this survey indicated that
teacher educators favored the general idea of parent involvement and
thought teachers should receive training focused on working withparents. However, there was neither a clear consensus about the most
appropriate ways for parents to participate in the school, nor about

3
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the best methods of preparing teachers to work with parents. For themost part, teacher educators were providing little training forteachers in the area of parent involvement.

Year Two: In the second year of the study, survey efforts focused onasking 873 elementary school teachers and 729 elementary schoolprincipals about their attitudes towards specific parent involvementactivities in their schools. Both teachers and principals were alsoasked to make recommendations
about training teachers to work withparents. The results of this survey indicated that teachers andprincipals had a favorable attitude toward the value and importanceof traditional parent involvement. Conversely, they were generallynegative toward parent involvement which involved advocacy anddecisionmaking. Also, their descriptions of parent involvement

activities revealed that their schools did not sponsor a wide varietyof parent involvement activities.

Year Three: The fourth survey in the series focused on the parentsthemselves. More than 2000 parents were asked questions aboutattitudes and current practices in parent involvement, similar to thequestions used with teachers and principals. Instead of questionsabout teacher training, parents were asked how schools might improvetheir parent involvement efforts. The results of this surveyindicated that parents had very positive attitudes toward parentinvolvement and for increasing parent involvement. The responses ofparents regarding their own participation in parent involvementactivities corresponded closely with the description of currentschool practices obtained from teachers and principals. The overallresponses from parents showed that there was a disparity betweenparents' high level of interest and the low level of their actual
participation.

Year Four: In the next three surveys, school governance persons wereasked their attitudes and current practices regarding parentinvolvement. Respondents included 1200 school superintendents, 664school board presidents, and 30 state education agency officials.
Respondents were in strong agreement about the importance of parent
involvement and listed parent involvement practices similar to theother groups surveyed. As did teachers and principals,
administrators did not see the value of parent involvement schooladvocacy and decisionmaking matters. However, school governanceofficials also supported teacher training in parent involvement.

Year Five: The fifth year's work focused on reviewing the literature7017777egre to training teachers in parent involvement, asking
experts with experience in parent involvement for their suggestionsabout training teachers for parent involvement, and developing a set
of guidelines and strategies for training teachers in parent
involvement. The guidelines and strategies were based on research
results from the previous four years and utilized recommendationsfrom the key stakeholder (teacher educators, teachers, principals,
parents, and school

governance officials) surveys in the region.
Project staff also conducted an assessment of the suitability of the

4 7
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guidelines and strategies for use by teacher educators/inservice
directors in training teachers to involve parents in education. Therefined version of the guidelines and strategies was then
disseminated to LEA's, IEA's, SEA's, IHE's and others in SEOL'ssix-state region.

Method

After identifying the large cities (populations over 500,000),project staff chose four cities as target sites for administering theparent involvement survey. The four cities were those having adisproportionately low response from parent participants in theprevious PIEP parent survey. The cities where tither very low or noresponses were obtained are as follows; Dallas, Texas; Houston,Texas; New Orleans, Louisiana; and San Antonio, Texas. The PIEPstaff worked with state and city PTA officials to make the
appropriate local school selections in each city.

The survey's subjects were parents of elementary school-agechildren in each of the four cities. All parents in each elementaryschool chosen for the survey were invited to participate in thesurvey. Parents were asked to take part in the survey during ascheduled PTA meeting held at the selected schools. Typically, manyof these parents were members of the PTA. However, information aboutthe survey was sent to all parents and their participation wasrequested. Approximately 1400 subjects were sought for participationin the survey, or about 350 parents from each city.

The survey instrument is called the Parent Involvement
Questionnaire (PIQ). It is the fourth edition of six variations thathave been used in previous PIEP surveys. The PIQ is a self-report
instrument consisting of 100 closed response items and is dividedinto seven parts. The PIQ was specifically reviewed and revised forthe 1985 survey to assure it contained clear directions, was at asixth grade reading level, and could be compared with the previoussurveys.

Results

A major Project task for this year was to combine results of
parent surveys from large size cities with earlier results from
parents in medium and small cities. A total of 1020 completed
surveys were returned from the four large size city school
districts. These additional surveys made the response from all
parent surveys total 3103. Exhibit 1 shows the breakdown of
returns for each state and the total return rate of 73.8%. Exhibit2 describes the sample by city size and Exhibit 3 compares the
sample's ethnicity with that of the nation and Sari region. The
expanded survey improved the return rate and made the sample more
representative with regard to both city size and ethnicity.

A composite aescription of the sample's demographic
characteristics shows that 83.6% of those responding were PTA
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Number and Percent
of Completed Surveys

Compared by State

State .Site
Completed
Returns

Percent
Returned

AR 210
111 -.0

52.9
LA 445

491 76.1
MS

2211 196 64.8
NM 310

221
71.3

OK 399
163

311.7

TX 2340
1931 81.8

Total 4208 3103 73.8

Exhibit 2

Osseriptles if Soli by City Vas

Site Campletad
Matures

Portent

lammed
Large 1321 42.6

Medium 680 21.9

ll 1102 38.6

1 3103,
100.0

Exhibit 3

Etnnicity of Semple Compered to tnn Nation and Region

unite

Nation legion Our Supple

73.3 61.9 59.0

Minority

V

26.7 38.1 41.0

Source For National and Negionel Osta: V.W. lisko, N. The ;ondition of16vcation, 1984 Edition
(Wesmtngton, OC: National-Center forTducational Statistics, 1984): 14, Table 1.3.

6 9



BEST COPY AVAILABLE

members, 84.1% were female, 50.1% were between 30 and 39 years ofage, 83.5% were married, and 88% had a high school education ormore. Blacks represented 22.6% of the respondents whereas Hispanicsrepresented 16.8%. The results also showed that 67.8% of therespondents worked part-time or full-time outside of the home and91.3% of their spouses worked outside of the home. The survey wasevenly distributed among family income levels with 35.6% earning lessthan 515,000, 26.5% earning between S15,000-525,000, and 37.9%earning over $25,000.

General Attitudes toward Parent Involvement

In Part I of the survey, parents were asked to respond to 20statements about parent involvement, using a 4-point rating scale of1.strongly disagree to 4ustrongly agree. Overall, there was a strongfavorable response toward the value of parent involvement ineducation.

The statements receiving
agreement from the largest percentage ofparents were:

I want to spend time helping my children get the
best education

99.3%

I cooperate with my children's teachers
98.3%

I should make sure that my children do their
homework

97.4%

Teachers should give me ideas about helping my
children with homework

96.2%

I should be responsible for getting more involved
in my children's school

95.7%

The statements receiving agreement from the smallest percentage

of parents were:

I have little to do with my children's success in
school

10.6%

Teachers have enough to do without also having
to work with parents

27.8%

Working parents do not have time to be involved
in school activities

29.4%

I do not have enough training to help make school
decisions

34.1%

I have a hard time tet:hing some skills to my children
like reading, math, and writing 49.3%

7
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Interest in School Decisions

In Part II of the survey, parents were asked to respond to 14decisions, using a 5-point rating scale (1=definitely not interestedto 5.definitely interested). Fifty percent (50%) or more of theparents expressed interest in 13 of the 14 decisions. The percentageof parents interested in each decision is as follows:

Choosing classroom discipline methods
83.2%

Evaluating how well my children are learning
82.1%

Setting school behavior rules
81.4%

Amount of homework assigned
80.1%

Setting school rules for grading and passing children 74.1%

Evaluating how well principals and teachers do theirjob
72.3%

Placing my children in Special Education
70.7%

Deciding what's molt important for the school budget 65.4%

Making school desegregation plans
61.7%

Helping the school decide what to teach and how 57.0%

Having more multicultural/bilingual education inthe school
56.7%

Hiring principal and teachers
50.0%

Firing principal and teachers 43.8%

Interest in Parent Involvement Roles

In Part III, seven parent involvement roles were listed and
parents were asked how much interest they had in being involved ineach role using a scale from 1=definitely not interested to
5=definitely interested. Parents expressed the most interest inthree very traditional

parent involvement roles: audience, 95.9%interested; home tutor, 91.2% interested; and school program
supporter, 90.1%. Parents also expressed considerable interest infour other roles: co-learner, 80.0%; advocate, 77.8%;
decision-maker, 74.6%; and paid school staff, 59.8%

Parent Participation in Parent Involvement Activities

In Part IV, the survey asked parents how often they participatedin 24 parent involvement activities, using a scale of 1=never to4=often. The five activities participated in by the largest
percentage of parents were:

8
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Going to "open house" or special programs at school 95.8%

Helping children with homework
92.0%

Visiting the school to see what is happening 91.4%
Going to parent/teacher

conferences about yourctfild's progress
91.4%

Helping children learn with materials at home 85.3%
The least amount of parents reported participating in the following

activities:

Helping to hire or fire teachers and principals 11.0%

Working as part time paid staff
19.6%

Helping to decide how well teachers and principalsdo their jobs
20.1%

Helping to p'in what will be taught in school 21.4%

Planning the school budget
27.4%

Suggestions for Improving Parent Involvement

In Part V, parents were asked which of 10 suggestions would workto get parents more involved in the schools. Parents were asked torate each suggestion, using a 5-point scale of 1 = definitely notwork to 5 = definitely would work. All of the suggestions receivedresponses that they would work from more than 82% of the parents.The suggestions parents indicated would work best were:

Giving parents more information about children's
success in school

92.9%

Making parents feel more welcome in the school 92.1%

Helping parents to better understand the subjectsbeing taught
90.2%

Sending more information to parents about
ways they could be involved

89.1%

Having more activities that include children,
parents, and teachers

89.0%

Reasons for Less Parent Involvement infligh School

In Part VI, parents were asked how much they agreed with each of10 reasons why parents become less involved at high school, using a4-point :cale of lustrongly disagree to 4=strongly agree. The topthree reasons parents agreed with were:

9
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Parents may not understand some of the courses
taken in high school

81.4%

Teachers don't ask parents to be involved in school
as much

76.1%

There are not as many parent/teacher conferences 70.2%

Comparisons between Interest and Partici ation

In order to understand more about parents' interest andparticipation in parent involvement roles and activities, acomparison was made between parents' interest in each of the sevenparent involvement roles and their participation in related parentinvolvement activities. Exhibit 4 shows the discrepancies betweeninterest in parent involvement rciTg and participation in parentinvolvement activities. The largest discrepancy is between parents'interest in the role of decision-maker and parents' participation inparent involvement activities related to the decision-maker role.The related decision-making
activities are planning the school

budget, helping plan what will be taught in the school, helping
decide how well school programs work, helping decide how wellteachers and principals do their jobs, and helping to hire/fireteachers and principals.

Exhibit 4
Comparison between Parentsr-Iiterest in Roles and

Participation in Related Activities

Roles
M=3103

Percent Interest
in Role

Participation
in Activity

Discrepancy

Paid School Staff 58.5% 25.7% 32.8%

School Program
Supporter 90.1% 62.2% 27.9%

Home Tutor 91.2% 86.3% 4.9%

Audience 95.9% 92.9% 3.0%

Advocate 77.8% 40.5% 37.3%

Co-Learner 80.0% 57.4% 22.6%

Decision-Maker 74.6% 21.7% 52.9%

13
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Secondary Analyses of the Data

Secondary analyses of the expanded survey were also conducted.
Frequencies, adjusted frequencies, rank orders, and means were
obtained by breaking down the survey into groups according to thefollowing demographic characteristics: gender, ethnicity,
educational level, marital status, family work status, city size,age, number of children, income, and year of survey.

To interpret these comparisons, a significance level of p<.001was used to identify significant
differences, and the eta squarestatistic was used as an estimate of the amount of variance that

could be accounted for by the difference. The largest amount of
variance on survey items was explained by the demographic
characteristics of income, ethnicity, educational level, and citysize.

Although it is inappropriate to generalize, it appears thatparents in this survey differ in their responses to certain items onthe survey according to several demographic variables. More in-depth
studies are needed to confirm these preliminary indications. The
survey has, however, made clear the need for more intensive study ofthe relationship of demographic variables to parent involvement.

Com arin the Expanded Parent Survey with Previous Surveys of Keyeta e a ers

Although thct Parent Involvement Questionnaire (PIQ) was worded
differently for each stakeholder group (parents, teachers,
principals, superintendents, school board presidents, state education
agency officials, and teacher educators) surveyed, it was used as aguide for comparisons across the groups. The following comparisons
were made: (1) parents' agreement compared to educators' agreement
with statements about parent involvement; (2) parents' interest in
compared to educators' perceived usefulness of parent involvement in
school decisions; (3) parents' interest in compared to educators'
perceived importance of parent involvement roles; (4) parents' report
of participation in parent involvement activities compared with
educators' report of typical school parent involvement activities;
and (5) parents' interest in school decisions compared to existing
school policies that encourage parent involvement in school
decisions.

Strong levels of agreement across all of the respondent groups is
evident for these statements about parent involvement: Teachers
should give me ideas about helping my children with homework; I
should make sure that my children do their homework; and I cooperate
with my children's teachers. Low levels of agreement across all of
the respondent groups is evident for two statements: Tedchers have
enough to do without also having to work with parents; and I have
little to do with my children's success in the school.

Disagreement among the respondents occurred on six statements.
These statements are:

14
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o School districts should make rues for
involving parents

o I should help evaluate my children's
teachers and principals

o I usually feel at ease when I visit the
school

o I should have the final word in decisions
about my children's education

o I do not have enough training to help
make school decisions

o I should be responsible for getting more
involved in my children's school

Parents Educators

20.5% 90.8%

71.8% 22.1%

91.3% 41.4%

70.3% 28.9%

34.1% 69.9%

95.7% 64.6%

For the statements about who should be.in charge of parentinvolvement, there was no clear consensus. When responses from thesubgroups of educators
were examined, the results showed that eachsub-group thought another sub-group should be in charge. Educatorsstrongly favored the school district providing guidelines for parentinvolvement, but parents strongly disagreed with this statement.

Concerning teacher training, more than 80% of all respondentswere in strong agreement with the need for teachers to be trained forparent involvement. These results give stronger support for theearlier findings from the other stakeholder groups of the need forteacher training about how to involve parents in the education oftheir children at home and at school.

Parents' interest in school decisions was compared to educators'
perceived usefulness of parent involvement in school decisions. Fortwo decisions, parent involvement in the amount of homework assigned
and placing children in special education, there was response
similarity in the level of interest expressed by parents and theperceived usefulness for parent involvement in such decisions byeducators. With regard to the decisions, a great deal of response
dissimilarity was evident when comparing the level of interestexpressed by parents with the perceived level of usefulness expressedby educators for parent involvement.

For example, response differences between parents' interest andeducators' perceived usefulness were evident in decisions about
selecting school textbooks and other learning materials; hiring
principals and teachers; evaluating how well principals and teachersdo their job; firing principals and teachers; setting school rulesfor grading and passing children; and helping decide what to teachand when. In all of these decisions,

parents expressed far moreinterest in participating in them than educators felt such
participation would be useful.

12 15
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When parents' interest in parent involvement roles was compared
to educators' perceived importance of parent involvement in theseroles, there was a match between parents' strong interest in thethree traditional roles (school program supporter, home tutor, andaudience) and educator's strong perceptions of the importance forparent involvement in those roles. There was disagreement about therole of decision-maker with 74.6% of the parents expressing interestand only 44.8% of the teachers and 50.1% of the principals thinkingthe role was important.

When parents' report of participation in parent involvement
activities was compared with educators' report of how typical theactivities were in their schools, two activities were consistently
rated with both a high level of participation by parents and as ahighly typical activity by educators. These two activities were:going to open house or special programs at school and going to
parent/teacher conferences about children's progress.

Three activities were consistently rated low in terms of level of
participation by parent: and not being a typical involvement activityby educators. These activities were: helping to plan what will betaught in school; helping to decide how well teachers and principalsdo their job; and helping to hire or fire teachers and principals.

For several activities, there was a lack of concurrence betweenwhich activities parents reported participating in and educators
reported as typical activities in their schools. Regarding two
activities, going to classes at the school that help parents teachtheir children, and helping children learn with materials at home,
parents reported more participation than educators thought uastypical at their schools.

In other instances, there were differences among educators aboutwhat were typical parent involvement activities in schools. Theseincluded the following: helping children with homework; visiting theschool to see what is happening; helping with school activities suchas coffees, pot-luck suppers, fund-raising, etc.; working to improve
the schools through community groups like neighborhood associations,
church organizations, LULAC, NAACP, etc; helping decide how well
school programs work (like Title I, Follow Through, ESAA, etc.); and
giving ideas to the school board or school administration for making
changes.

Parents' interest in school decisions was also compared to
school/district policies that encourage parent involvement in school
decisions. Overall, there are few formal, written policies related
to parent involvement in school decisions. Only in the cases of
informing parents of discipline violations and placing children in
special education do more than 70% of the supvintendents report the
existence of formal policies. The next highest percentage of
reports about the existence of formal policies according to
respondents occurs in the area of multicultural/bilingual education
in the school where approximately 40% reported having written
policies of this kind.

13
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Informal policies for evaluating how well children are learning,for sending information home, and for the retention of childrenreportedly exist, according to more than fifty percent (SO%) ofrespondents. No policies were reported by more than fifty percent(50%) of the respondents for parent involvement in: selecting schooltextbooks and ocher learning materials; deciding what is mostimportant for the school budget; helping the school decide what toteach and how; and participating in school administrative decisions.

These findings led project staff to make a set of
recommendations for each stakeholder group surveyed regarding theenhancement of parent involvement in schools and education. Theserecommendations can be used by educators and parents as theycollaborate to plan, develop, implement, sustain, assess and expandparent involvement activities or programs. The section that followsprovides a concise listing and discussion of the recommendations.

MAJOR RECOMMENDATIONS

SEDL has made a concerted effort to translate the researchfindings from the review and analyses of the expanded data base topractice-based recommendations for the key stakeholders in parentinvolvement. Although the recommendations
are similar for each groupbecause of the underlying general assumptions, SEDL felt that therecommendations would be more useful if targeted to specific

stakeholders.

The assumptions underlying all of the recommendations are:

I. Parents are important participants in the education of childrenand youth. Parent involvement in a child's education is a majorfactor for improving school effectiveness, the quality of
education, and a child's academic success. Family participationrelates to the eventual success of learners because it helpsreinforce school learning, allows learners to relate
home/community experiences to school activities, and enables
education to tap a rich potential of resources and experience
bases for its learning program. Parents should be partners in
the educational process.

2. The attitudes of teachers and educators are critical to the
development of effective parent involvement programs and
activities. It is not enough to have knowledge and skills about
parent involvement; understanding is also important. Teacher
training about parent involvement for both preservice and
inservice educators is essential.

3. Parent involvement is a developmental process that must evolve
over time. The traditional activities of audience or school
program supporter are at the beginning of the continuum and
shared decision-making is at the other end of the continuum.
Effective parent involvement must include a range of
opportunities on this continuum.
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4. Certain sub-groups of parents seem to feel more strongly aboutspecific aspects of parent involvement, and thus it is critical
that educators ask parents how they want to be involved in theirchildren's education. Educators need to expand the
comprehensiveness and diversity of parent involvement programs.

5. In each building, school, and district educators, parents, andcommunity members need to meet to clearly define parent
involvement and to develop consensual, written parentinvolvement policies.

6. School districts need to provide staff and financial resourcesfor parent involvement program implementation.

Recommendations for Administrators for Enhancing
Parent Involvement in Education

A review and analysis of results from the surveys has led SEDLto offer the following
recommendations for administrators as a meansof enhancing fuller parent participation in the education of theirchildren at home and at school:

o Administrators need to look beyond traditional ways of workingwith parents. Superintendents and school board presidents needto be aware that parents
are interested in both the traditionaland the shared decisionmaking forms of parent involvement.

o Administrators need to collaborate with parents to develop aclear statement about the goals of parent involvemt in theirschool. The statement needs to be based on the premise thatparents are equally as important to children's academic successas educators.

o School district policies encouraging parent involvement need tobe put in writing and formalized. Responses from the
superintendents' and school board presidents' surveys indicate
that the existence of formal, written policies encouraging
parent involvement is related to increased parent activities at
a variety of levels in schools.

o In addition to providing induction, preservice, and inservice
training for teachers, school administrators also should
participate in parent involvement training activities. If
administrators are not aware of the benefits of parent
involvement and/or are not skilled in working with parents, they
may set norms that discourage teachers from using the
involvement skills and knowledge they have acquired. SEDL
(1985) has developed a set of guidelines and strategies that may
be useful in training teachers and administrators to develop
partnerships with parents.

o Administrators need to ask parents how they want to be involved
with their children's education. Survey results indicate that
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parents have a range of interests and may be more sophisticatedthan educators perceive them to be.

o Based on the interests of parents, administrators need to makecertain that a variety of opportunities are available for parentinvolvement in the schools.
Administrators should be sensitiveto parents' skill levels, estimates of available time, workschedules, and individual

preferences as they plan with parentsto develop the most appropriate parent involvement activities.

o Administrators will need to help ensure that parents are morefully involved at all levels of the educational system. Tofacilitate this, administrators should make certain that parentsare provided more information,
more opportunities to shareinsights or concerns, and more training for partnership roleswith school staff in the education of children.

o In establishing the framework for school district parentinvolvement programs, administrators will need to view the
various types of parent involvement as a developmental sequencefrom both schools/districts'

and parents' point of view.
Therefore, administrators should be sensitive to the fact thatincreasing parent involvement in the role of audience requires
comparatively less effort and skill on the part of botheducators and parents than increasing the involvement of parentsregarding such roles as home tutors, decisionmakers,

advocates,or co-learners.

o Administrators need to make available the appropriate kinds of
resources for parent involvement efforts. In particular, thereshould be staff, space, and monetary resources identified and
allocated for the implementation of effective parent involvementefforts. The provision of these resources will help emphasize
the importance of parent involvement in education and
demonstrate a commitment to its success.

Recommendations for Teacher Educators about Training
Teachers for Parent Involvement

A review and analysis of results from the surveys has led SERIto offer the following recommendations for teacher educators as ameans of enhancing fuller
parent participation in the education of

their children at home and at school:

o Parent involvement at both the preservice and inservice
elementary teacher training level should be a developmental
sequence that progresses from learning about the more
traditional types of parent involvement where parents are asked
to cooperate with school staff, to the types of parent
involvement in which school staff provide assistance to parents,
and then toward the types where parents and school staff work
together essentially as partners in education.

16
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Preservice elementary teacher education as well as inserviceteacher staff development must, as a priority, focus on
providing participants with an overview of, or background about,the parent involvement movement as well as providing them withknowledge, understanding, and skills regarding

major aspects ofparent involvement in education (e.g. the personal, practical,and conceptual frameworks as developed by SEDL (1985)).

Teacher educators must provide parent involvement trainingexperiences, for elementary preservice and inservice/teachers
that stress parent involvement as an integral part of theirpreparation, rather than an attachment to it. As such, teacherswill need to learn how to enhance teaching and learning success;how to develop better, more of a partnership with parents; howto help develop broader

community support for the schools; andhow to make cooperation
between home and school moresynergistic.

The parent-involvement teacher training sequence needs toinclude specific knowledge bases related to the various kindsand levels of parent involvement. For example: teachers shouldbe taught the differences
between teaching children in theclassroom and teaching or working with their adult parents tohelp them become more involved as home tutors.

After preservice and inservice teachers examine and identify
their attitudes toward parent involvement, broaden their
perspectives concerning the value/impact of parent involvement,and acquire the relevant knowledge and understandings regardingthe main kinds of parent involvement, they should be provided
practical opportunities or experiences to develop and sharpenskills in working with parents.

Inservice parent-involvement teacher training--in order to more
effectively enhance teachers' knowledge, understandings, skills,attitudes, and motivations for working more collegially with
parents--will need to consist of a series of sequenced workshopsrather than a one-day, one-time workshop effort.

Teacher educators must include principals and other
administrators in parent involvement training, as they often set
the rules and norms in the schools. If they are not aware of
the benefits of parent involvement, or not skilled in working
with parents, they may set norms for teachers that discourage
them from using the skills or knowledge acquired regarding
parent involvement.

To help school districts develop better relations with parents
and work with them as partners in education, teacher educators
should emphasize with leaders the importance of spelling out the
commitment to parent involvement through formal, written
policies. Responses from our superintendents' and school board
presidents' surveys indicate that existence of formal written
policies encouraging parent involvement is directly related to
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increased levels of a variety of parent involvement activitiesin schools.

Teacher educators should help teachers view various types ofparent involvement as a developmental sequence, from theteachers' and the parents' point of view. Increasing parentinvolvemenrin the role of audience requires comparatively lesseffort and skill on the part of both teachers and parents thanwould parent involvement as home tutors. Therefore, interests,skill levels, and estimates of available time, especially on thepart of parents, must be considered when deciding which types ofparent involvement are to be the focus of program efforts.

o Teacher educators need to advocate that school district,
building, and/or classroom

parent-involvement efforts establishprogram activities based on the premise that parents are asequally important to children's academic success as educators.This will necessitate working with parents to help increasetheir participation at all levels of the educational process.

o Teacher educators need to stress that parents need more
involvement in education so that they can (a) strengthen thecapacity of their families to establish appropriate learningenvironments, (b) provide meaningful home learning experiences,and (c) support/reirlorce

school learning activities.

o Teacher training should include an emphasis on providing parentswith more educational information, more opportunities to sharetheir insights/concerns, and more training, as needed, for theroles with which they can, or wish to be involved in education.This can serve as a means of strengthening
parents' ability and

partnership status in the education of their children.

Recommendations for Parents for Enhancing Parent
Involvement in Education

The results from SEAL surveys suggest that parents can doseveral things to become more involved in their children's
education. These includes' the following:

I. Ask teachers for ideas about things to help children learn at
home and/or do homework.

2. Ask principal to provide involvement training for parents whowant it.

3. Tell your children how important it is that teachers and you
help with their education.

4. Ask teachers to tell children how important parents are in their
education.

5. Tell principals and teachers what your skills and interests are
regarding parent involvement.
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6. Tell principals and teachers how much time you have available tobe involved.

7. Tell principals and teachers how much interest you have inmaking school decisions and which ones you would like to helpmake.

8. Ask principals and teachers to discuss with you their f:alingsand ideas about parent involvement.

9. Try to be involved in different school activities and not thesame ones always.

10. Choose the parent involvement role or roles that are best foryou.

11. Tell principals and teachers that you want to be a partner withthem in improving schools and education for your community aswell as the city.

12. Discuss ideas with other parents and citizens in the communityabout getting more of them involved to improve schools andeducation.

Recommendations for Teachers for Enhancin Parent
Involvement in Educat on

A review and analysis of results from the surveys has led SEDLto offer the following
recommendations for teachers as 4 means ofenhancing full parent participation in the education of theirchildren at home and at school:

o Teachers need to look beyond traditional ways of working withparents. More awareness is needed on the part of teachersregarding parents' interest in sharing both the traditional anddecision-making forms of parent involvement.

In helpirg to establish the framework ftr parent involvement
programs, teachers will need to view the various types of parentinvolvement as a developmental sequence from both teachers' andparents' point of view. Therefore, teachers should know andunderstand that increasing

parent involvement in certain
involvement roles will require comparatively less effort andskill on the part of both teachers and parents than increasing
the involvement of parents regarding those roles with which theyhave had little or no opportunities for participation.o Teachers need to work collaboratively with parents and
principals to develop a clear statement about the goals of
parent involvement in their school. The statement needs toindicate that parents are equally as important to children'sacademic success as educators.
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Teachers also need to find out how they want to be involved withtheir children's education both at home and at school. Surveyresults indicate that parents have a wide range of interests andmay be able to be more involved
than educators think they can.

Based on the interests of parents, teachers need to help makecertain that a variety of opportunities are available for parentinvolvement in classrooms and schools. Teachers should knowwhat the skill levels, time availability, work schedules, andindividual involvement preferences or interests of parents areas they plan, with parents, to develop effective parentinvolvement activities or programs.

O
Teachers can help ensure that parents are more fully involved atall levels of the educational system by providing them moreinformation, giving them opportunities to share
concerns/insights, and advocating more parent training for
partnership roles with school staff in the education ofchildren.

O
Teachers can enhance

parent involvement by participating inpreservice and inservice parent involvement preparationactivities that help develop better partnerships with parents.
O

Teachers can help provide induction orientation in the area ofparent involvement for new teachers. By modeling appropriateand effective ways of working with parents, teachers can help indeveloping and implementing effective parent involvementefforts.

O
Teachers can advocate the need for formal, written school
policies encouraging parent involvement. These policies canhelp teachers to explain the school's approach to parent
involvement and to develop, then implement parent involvementwithin the framework of the school and district.

Teachers need to provide parents with ideas about things to help
children learn at home and/or do homework. Teachers should alsogive parents suggestions about extending school learning
activities in the home.

Teachers should help children understand how important it is for
bath parents and teachers to be involved with their education.
This will help children see parents and teachers as partners in
their schooling.

Teachers should work with principals and parents to better
understand and then help overcome the barriers to open
communications between parents and teachers or other school
staff.
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Recommendations for Principals for Enhancing
Parent Involvement in Education

A review and analysis of results from the surveys has led SEDLto offer the following
recommendations for principals as a means ofenhancing fuller parent participation in the education of theirchildren at home and at school:

Principals must envision ways of working with parents that gobeyond those of the traditional order. In doing so, principalsmust be aware that parents are interested in all forms and alllevels of parent involvement regarding schools.

o In establishing an atmosphere for broader parent involvement
programs, principals must envision parent involvement as adevelopmental process on the part of teachers and parents.
Therefore, principals should know and understand some parentswill start with the more traditional kinds of parent involvementand grow or move into increasingly more sophisticatedparticipation. Their skills and interest increase as theyexperience success and satisfaction from this level ofinvolvement. Other parents can begin with higher order types ofinvolvement and increase this to broader participation at theschool, district or state level.

o Principals need to collaborate with parents and teachers indeveloping a clear statement about the goals of parent
involvement in their school. The statement should clearlyindicate that parents are equally as important to children's
academic or school success as educators.

o Principals should advocate for and help develop formal, written
school district policies encouraging parent involvement. School
superintendents, central office staff, school board and state
education agencies need such input to help ensure that suchpolicies will facilitate increased parent involvement.

o In addition to providing parent involvement and inservice
training opportunities for teachers, principals also should
participate in such activities. Principals need to be aware ofthe benefits of parent involvement and be skilled in working
with parents so they do not set norms or create environments
that prevent teachers from involving parents and discourage
parents from becoming more involved.

o Principals should ask parents how they want to be involved in
. their children's education. Survey results indicate that

parents have a wider range of interests than principals deem
useful or perceive them to have. Principals need to capitalize
on these "unknown" parent interests as a way of improving their
involvement in schools.
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o Based on parents' interests,
principals need to make a varietyof home and school parent involvement

opportunities available.This requires principals to be sensitive to the skill levels,time of availability, work schedules, and individual
interests/preferences as they plan and develop with parentsmore meaningful parent involvement activities.

o Principals will need to help ensure that parents are more fullyinvolved at all levels of the educational system. To facilitatethis, principals should make certain that parents are providedmore information, more opportunities to share insights orconcerns, and more training for partnership roles with schoolstaff in the education of children.

o Principals need to make available the appropriate kinds ofresources for parent involvement efforts. In particular, thereshould be staff, space, and monetary
resources identified andallocated for the implementation of effective parent involvementefforts. The provision of these resources will help emphasize

the importance of parent involvement in education anddemonstrate a commitment to its success.

o Principals can encourage teachers to provide parents with ideasfor helping children learn at home and/or do homework.
Principals can help ensure that teachers give parents
suggestions for home learning activities.

o Principals need tc stress with children how important it is forboth their parents and teachers to help with education.
Principals need to make it clear that they want and encourageparents to visit the school and become part of children's
schooling.

o Principal: should work closely with school staff and parents toreduce the barriers to more open communications and expand the
opportunities for more partnership activities that benefit
children's learning.
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